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everybody thought we would win the cold
war as a matter of course—1964.

Four years later, when I finished college
in ’68, we had riots in our cities. It was 2
days after Senator Kennedy was killed, 2
months after Martin Luther King was killed,
9 weeks after Lyndon Johnson said he
couldn’t run for reelection because the coun-
try was divided on Vietnam. And before you
knew it, the longest expansion in American
history was over, and we had failed to meet
the large, long-term challenges of America.

Actually, I think we have fewer internal
and external crises now than we did then.
But the challenge is the same, and because
we have fewer crises, the responsibility is
greater. I believe our party’s had a solid eco-
nomic policy, a solid technology policy, a
solid education policy, a good crime policy,
a good welfare reform policy. But we need
you. We need more and more partnerships.
We need to keep working to create the con-
ditions and give people the tools to do more
and better. But we’ve got to be guided by
the right vision. And the right vision is not
a tax cut so big that it either puts us back
in a deficit or keeps us from meeting our
long-term objectives.

The right vision is to have a tax cut we
can afford, targeted to purposes that are
needed in the context of meeting the big,
long-term challenges of America. That’s what
I stand for. I believe that’s what our party
stands for. And I hope that it’s one of the
reasons that you’re here tonight.

Thank you very much.

NOTE: The President spoke at 8:21 p.m. in the
Ballroom at the Phoenix Park Hotel. In his re-
marks, he referred to Senator Robert G. Torricelli,
chair, and Senator Patty Murray, vice chair,
Democratic Senatorial Campaign Committee.

Remarks and a Question-and-Answer
Session With the Education Writers
Association in Atlanta, Georgia
April 14, 2000

The President. Thank you very much, Kit.
Ladies and gentlemen, I’m delighted to be
here with all of you, along with Secretary
Riley and Bruce Reed, my Domestic Policy
Adviser.

It has been over 20 years now since Dick
Riley and I, as young Governors, first began
to grapple with the need to reform education.
It’s been 17 years since the ‘‘Nation At Risk’’
report sounded the alarm about the state of
education nationwide; over 10 years since the
Education Summit in Charlottesville, which
put us on a path to national action; and as
Kit said, it was 10 years ago this month that
I got up at 4:30 in the morning to fly to Chi-
cago to speak to this group. I hope you’ll for-
give me if I don’t remember exactly what
I said in the fog of that early morning.
[Laughter]

Doubtless, some of the veteran reporters
here have been around long enough to have
seen this whole fascinating drama unfold.
Today I’d like to talk about the progress our
public schools have made and the hard work
still ahead. First I want to note something
astonishing that I think everyone in this room
should be proud of: 17 years after the ‘‘Na-
tion At Risk’’ report, over 10 years after
Charlottesville, there is still a passionate
sense of national urgency about school re-
form, about lifting standards, improving ac-
countability, increasing learning.

I can think of no other issue that has sus-
tained to such an intense level of commit-
ment from the public, elected officials, busi-
ness leaders, and the press. If anything, the
determination of the American people to im-
prove our schools is greater than ever. That’s
a tribute to the love of our people for their
children, to their understanding of the im-
portance of education in the global informa-
tion economy, to the realization that we have
the largest and most diverse student body in
our history, and to the enduring American
belief that all our children can and must
learn.

It is also a tribute to the commitment and
the enterprise of education writers in cities
and towns all across this country who have
kept the story of education reform in the
news year after year.

This intense national commitment has pro-
duced real progress. Today I am pleased to
announce a new report by the Department
of Education which documents the progress
of the last 7 years, some of which Kit men-
tioned. The report makes clear that math and
reading scores are rising across the country,
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with some of the greatest gains in some of
the most disadvantaged communities. For in-
stance, reading scores of 9-year-olds in the
highest poverty schools rose almost an entire
grade level on the National Assessment of
Education Progress between 1992 and 1996,
reversing a downward trend.

The report also shows that 67 percent of
high school graduates now go on to college,
up 10 percent since 1993. This is a copy of
it, and it will be available soon, and I hope
all of you will read it and then distill it for
the people who read you.

Clearly, we’re making progress. Our young
people are getting the message they need a
college education to have the future of their
dreams. We’ve tried to make those dreams
more affordable, with the largest expansion
of college opportunity since the G.I. bill, in-
cluding the creation of the HOPE scholar-
ship tax credit, which over 5 million families
have already claimed since 1998; education
IRA’s; more affordable student loans, which
have saved students $8 billion—about a third
of our student loan recipients are in the di-
rect loan program now—they’ve saved stu-
dents $8 billion, and the taxpayers $5 billion
more. They have helped us to take the de-
fault level from over 22 percent to under 9
percent, and to triple annual loan repayment
rates.

We also have more Pell grants; we’re up
to a million work-study slots; we’ve had over
150,000 young Americans earn scholarships
by serving in AmeriCorps, many of them in
our public schools. And the GEAR UP pro-
gram is now pairing college mentors with a
quarter of a million middle school students
who are at risk, to prepare them for college
and convince them the money will be there
when they’re ready to go.

College entrance exam scores are rising,
even though more students from disadvan-
taged backgrounds are taking the test. And
before the Congress this year is my proposal
to provide a tax deduction for college tuition
of up to $10,000. If we can do that, along
with another increase in the Pell grants and
the other proposals I’ve mentioned, I think
when we leave, Dick and I, we’ll be able to
say that we have truly opened the doors of
4 years of college education to all Americans.

We also see progress in the fact that about
two-thirds of all of our classrooms are con-
nected to the Internet, with the help of the
E-rate program which the Vice President pi-
oneered. That’s up from only 3 percent in
1993. Ninety-five percent of our schools have
at least one Internet connection, including
90 percent of our poorest schools. And I
think we’ll be right at 100 percent by the
end of the year for not only the schools but
for almost all the classrooms, ‘‘except’’—and
this is a big ‘‘except’’—in those schools that
are literally too dilapidated to be wired for
the Internet.

We see progress in falling class sizes in
the early grades, and we’re trying to help that
with our program to hire 100,000 new highly-
trained teachers, 30,000 of whom have been
funded, and we’re trying to go to 50,000 in
this year’s budget. We see progress in the
very large increase we’ve had for preschool—
and I’ve proposed the largest in history for
this year—and in the fact that 1,400 of our
colleges and universities are providing volun-
teers for the America Reads program to help
make sure all our third graders can read inde-
pendently by the time they finish that year.

And we see progress in the growing public
consensus about what must be done to reach
our ultimate goal, providing a world-class
education for every child in America. I think
this consensus can be summed up in a simple
phrase that has been our mission for the last
7 years: Invest more in our schools; demand
more from our schools.

When I became President in 1992 the edu-
cation debate in Washington, I felt, was fairly
stale and predictable and unfortunately di-
vided into what I thought were partisan
camps with false choices. On the one side
were those, most of them in my party, who
believed that money could solve all the prob-
lems in our schools, and who feared that set-
ting high standards and holding schools and
teachers and students accountable to them
would only hold back poor children, espe-
cially poor minority children.

On the other side, there were those, most-
ly in the other party, who fundamentally did
not think the public schools were fixable and
therefore didn’t want to spend much money
trying. Also they felt education was a State
responsibility and therefore should not have
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a comprehensive national response. Some of
them, you’ll remember, even tried to get rid
of the Department of Education.

Vice President Gore and I believed both
those positions were wrong. There was plenty
of evidence, even then, that high levels of
learning were possible in even the most dif-
ficult social and economic circumstances.
The challenge was to make the school trans-
formation going on in some schools available
and active and real in all schools. And we
sought to do it by investing more in our
schools and demanding more from our
schools.

This did not require, as some have charged
even recently, micromanagement of our
schools by the Department of Education. In-
deed, under Secretary Riley’s remarkable,
steady leadership, Federal regulations on
schools K through 12 have been reduced by
two-thirds. In addition, we made ed-flex
available to all 50 States, which makes it pos-
sible for them to reduce even further Federal
regulations on the details of how Federal dol-
lars are spent.

In 1993 we passed a new economic plan
that cut hundreds of programs in order to
reduce the deficit and improve the economy.
But even in that harsh budget year, we boost-
ed education spending. Over the last 7 years,
we’ve nearly doubled investment in edu-
cation and training, even as we’ve turned
record deficits into record surpluses.

In 1994 we overhauled the Elementary
and Secondary Education Act, requiring
States to set academic standards for what
their students should know. We passed the
Goals 2000 legislation, which provided States
with more resources to create and implement
strategies to achieve standards. Since then,
we’ve gone from only a handful of States hav-
ing standards to nearly every State with them.

Forty-eight States also have assessments in
place to measure student progress in meeting
those standards—although, as Kit noted, I
have been unsuccessful so far in convincing
the Congress that we ought to have national
standards and a voluntary national test to
measure them. But because we insisted in
1994 that Title I funds be better targeted,
95 percent of high-poverty schools get them
today, up from 79 percent 7 years ago. And
I think it’s very important that this progress

not be undone as Congress looks at Title I
again this year.

In 1994 we began encouraging more com-
petition and more choice for parents within
the public school system, including magnet
schools, schools within schools, worksite
schools, and the creation of public charter
schools. We also invested the resources nec-
essary to get the charter school movement
off the ground. When I became President,
there was just one charter school in all of
America, in Minnesota. Today, thanks in part
to our investments, there are over 1,700. Vice
President Gore has called for tripling that
number.

I think the spread of the charter school
movement is one of the great underreported
stories in education, one that makes the
whole debate over vouchers into something
of a sideshow. Charter schools provide choice
and competition that proponents of vouchers
say they want. And unlike private schools,
charter schools are accountable to the public
for results. They all haven’t succeeded, al-
though most of them have done quite well;
but then they can be shut down, if they don’t.
I think we should be working to make all
public schools more accountable, not divert-
ing much-needed energy and money away
from them.

The strategy of greater accountability and
greater investment continues to guide every-
thing we’re fighting for in education. I have
sent Congress an ‘‘Education Accountability
Act’’ to fundamentally change the way the
Federal Government invests in our schools,
to support more of what we know works and
to stop supporting what we know does not
work.

We want quality teachers in all classrooms;
report cards to parents on school perform-
ance, for all parents and all schools; no social
promotion, but help for students, not blam-
ing them when the system fails them; a plan
to identify failing schools and improve them,
or shut them down; a systematic effort to
make our schools safe, disciplined, and drug-
free.

I’ve also asked Congress to make a range
of other investments to make accountability
work. Yes, we must end social promotion.
But I say again, we need more investments
in after-school and summer school programs.
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It is wrong to blame the students for the fail-
ure of the system.

We had the first Federal support for after-
school programs in 1997, at a million dollars
a year; $40 million in ’98; $200 million in
’99; $453 million in 2000; and we’re asking
for a billion dollars in 2001. If we get it, we
will soon be able to provide after-school pro-
grams to every student in a poor-performing
school in the United States.

We must also invest in modernizing our
schools, to get our kids out of overcrowded
classrooms or classrooms where the walls are
too old to be wired for the Internet or where
it’s so stifling hot in the summer that students
in summer school can’t learn. There are
many cities in this country where the average
school building is 65 years of age or more.
There are schools in New York City that are
still being heated by coal-fired furnaces.
There are literally school buildings all across
the country that cannot be hooked up to the
Internet—they simply can’t be wired. And
we all know the stories of how many of our
kids are in trailers. The largest number of
trailers I have seen behind the smallest
school was 12, outside an elementary school
in Jupiter, Florida, a couple of years ago. So
I think that is very important.

We have also worked on this for a long
time. For 4 years I have tried to get the Con-
gress to approve my tax credit to help to build
or modernize 6,000 schools. I have made the
proposal again this year, along with an appro-
priation that would allow us to do renovations
on another 5,000 schools a year for the next
5 years, in districts that are so poor it is sim-
ply unrealistic to expect that they could float
a bond issue and raise the money, even with
a tax credit.

Six years ago we passed legislation calling
on States and school districts to identify and
improve low performing schools. States have
now identified some 7,000 low performing
schools, and they’re working to improve
them. The education budget that I have pre-
sented last year—that we passed, excuse me,
we passed last year required States that failed
to turn around their low performing schools
to let their students transfer out of those
schools to other public schools.

I’ve asked Congress now to double our in-
vestment in the educational accountability

fund, so that we’ll have adequate funding to
help more schools turn around or be shut
down. School districts can use this money to
make the sweeping systematic changes that
have proven so effective in turning around
low performing schools, from Dade County
to Kentucky to Chicago.

Last year, for example, I gave a Blue Rib-
bon Schools award to Beaufort County Ele-
mentary in Beaufort, South Carolina. Classi-
fied as one of the State’s worst performing
schools 5 years ago, Beaufort embraced ac-
countability and higher academic standards
and started after-school and summer school
programs for students who were lagging be-
hind. Today, their math and test scores ex-
ceed the State average, and local parents are
pulling their children out of private school
and putting them in the city’s public schools.

If, for whatever reason, a school doesn’t
turn around, our educational accountability
fund can be used to allow parents to transfer
their students out of these schools into better
performing ones, including charter schools.

The standards movement is making a dif-
ference. I believe when we passed Goals
2000 and provided funds to help States de-
velop standards and strategies for meeting
them, we made a contribution. Now, the real
key is—and I think it’s embodied in the topic
of your conference—is if we have standards
in all the States, how do we get them in the
classroom? And how do we make sure they’re
making a difference in the lives of the stu-
dents? That, to me, is the real key.

And you have to begin, I think, with im-
proving the capacity of principals and teach-
ers to do their jobs. We have $40 million
in our budget to help States improve school
management and school leadership, instruc-
tional leadership, by principals. I have pro-
posed a new teacher quality initiative to re-
cruit more talented people into the class-
rooms, to reward good teachers for staying
there, to give all teachers the training they
need. This will build on the strong support
we have given for incentives for people to
go into inner-city and other underserved
areas, that we’ve given to the National Board
for Professional Teacher Certification.

There were no board-certified master
teachers when I took office; there are now
5,000. We’ve done everything we could to
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support that program. There are 10,000
teachers who are in the application process
at this time. Our goal is to provide funding
enough to get up to 100,000 teachers that
are board-certified master teachers, with the
idea that there ought to be one in every
school building in America. When that hap-
pens, I think it will significantly change the
culture of education in our country, because
of the rigorous certification process and the
work that is done to make sure that the teach-
ers are actually effective at teaching our chil-
dren.

We’re also trying to help deal with some
of our teacher shortages. Secretary Riley has
established a commission on math and
science teaching, and Senator John Glenn
has taken that on as his next mission. In Octo-
ber they will give us a report which I hope
will spur further action in that area. The Sec-
retary has also called for the creation of more
dual schools, that provide English plus edu-
cation in at least one other foreign language,
which could, I think, help to moot the whole
English-only debate, show that we’re inter-
ested in teaching all of our kids English and
teaching them in English, but recognize the
vast diversity we have in the country and the
need we have to have more teachers who
are bilingual and who can teach in an effec-
tive manner the students who come to our
schools whose first language is not English.

I would also like to mention that in our
proposal to create 100,000 new teachers for
smaller class sizes, the teachers are re-
quired—every new teacher under that pro-
posal is required to be fully qualified. And
I think that this whole movement to improve
teacher quality is really catching on. I know
that you know that today the American Fed-
eration of Teachers is proposing a national
standard and a national test for all new teach-
ers. And I applaud them for it. I’ve been
fighting for testing for higher standards, for
better pay for teachers for almost 20 years
now. In 1993 Hillary and I passed a law that
made Arkansas the first State in the country
to test teachers. That was a really popular
law at the time. [Laughter] It was an inter-
esting experience. But because our teachers
performed, I might add, better than anyone
anticipated, it happened that the children
began to perform better, as well. Today, I

think Al Shanker would be very proud of the
AFT, his successor, Sandy Feldman, and all
of them. And I think all of you should be
proud of them.

We need to demand more of our teachers,
but we need to reward them better. We’re
going to have a couple of million teachers
retiring in the next few years. We already
have the largest student population and the
most diverse one in our history. We’re going
to have to work very, very hard to get more
qualified teachers in the classroom. There
are already too many teachers teaching class-
es for which they’re not fully qualified, and
this problem is going to be dramatically exac-
erbated by the size of the student population,
combined with the retirement plans and just
the ticking of the time clock for many of our
teachers. So we have to focus more and more
and more attention on this.

And in that connection, let me say I have
repeatedly challenged States—I’d like to do
it again today—to spend more of their budg-
et surpluses on raising teacher pay. Most of
our States are in terrific shape today, but
they, too—every one of these States is facing
the prospect of too many teacher retire-
ments. With very low unemployment, they’re
having the same problem recruiting teachers
that we’re now having in some of our military
positions, recruiting and retaining. But they
don’t have any of the sort of supplemental
benefits that you get if you’re in the military.

Everybody says this is the most important
thing in the world. Most of the money still
comes at the State level. When the budget
surpluses are there, when the money is there,
now is the best time most States have had
in a generation to make a dramatic increase
in teacher pay, and I hope they will do so.

Now, let me just make a couple of points
about where we are and where we’re going.
The fundamental lesson of the last 7 years,
it seems to me, is that an education invest-
ment without accountability can be a real
waste of money. But accountability without
investment can be a real waste of effort. Nei-
ther will work without the other. If we want
our students to learn more, we should do
both.

The strategy is working. But again I say,
with the largest, most diverse student body

VerDate 18-APR-2000 08:10 Apr 19, 2000 Jkt 010199 PO 00000 Frm 00053 Fmt 1244 Sfmt 1244 W:\DISC\P15AP4.014 txed02 PsN: txed02



824 Apr. 14 / Administration of William J. Clinton, 2000

in history and the educational premium ris-
ing every year in the global information soci-
ety, we must do more. I’ve been very pleased
at the proposals that Vice President Gore has
made and the education plans he’s put forth.
I’m also pleased that, after some struggle, we
have had bipartisan majorities for the edu-
cation budgets of the past few years. Unfor-
tunately, it’s still a fight every year. Yesterday
the House Education Committee passed a
so-called reform bill that eliminates after-
school programs, abandons our class size ef-
fort, which is totally bipartisan, and fails to
modernize a single school in yet another year.
This comes on top of the Senate’s education
bill, which rolls back reform even more.

I believe that the majority of people in the
other party in Congress are still resisting the
investments our schools need. In the name
of accountability, they are still pushing
vouchers and block grants that I believe
would undermine accountability. And both
bills greatly underfund education.

There’s an even bigger problem with many
of the plans being discussed in this election
season, and many of them apparently appeal-
ing. But the problem is, even the apparently
appealing plans advanced by Republicans are
in trouble because of the combined impact
of their proposed tax cut and defense spend-
ing increases. You know, one of the things—
somebody asked me the other day, ‘‘Well,
Mr. President, what was your major con-
tribution in your economic reform package
to this longest expansion in American his-
tory?’’ And you know what my answer was?
‘‘The return of arithmetic. We brought arith-
metic back to the budget. We replaced sup-
ply-side economics with arithmetic.’’ [Laugh-
ter] And lo and behold, it worked.

And so when anybody says anything—
they’re for this, that, or the other thing—
you have to say, ‘‘Well, how does all this add
up? Here’s the surplus; it’s going to be re-
duced by X amount, depending on what your
tax cut is. Then it’s going to be reduced by
Y amount, depending on what you require
for defense. Now, what are your plans for
the retirement of the baby boomers? How
will you deal with the fact that Social Security
today is slated to run out in 2037, before the
end of the baby boomers’ life expectancy?
What about Medicare? What are you going

to do with education?’’ Arithmetic is a very
important element in politics and public life.
And it is often ignored—you’re laughing, but
I’m telling the truth, and you know it.
[Laughter]

And so here’s the problem with some of
these education proposals. If you take over
$1 trillion out over 10 years for a tax cut,
and you increase defense even more than I
have—and I’ve been a pro-defense Demo-
crat; we’ve increased defense spending every
year I’ve been President—there simply will
not be the money left to fund a lot of these
education and other proposals. I think it’s
wrong to spend about $100 of the surplus
on tax cuts for every dollar you spend on edu-
cation. I just don’t think that is consistent
with our national priorities.

A study came out last week showing that
the percentage of income the average Amer-
ican family is paying on income taxes is the
lowest it’s been since 1966. And it is true
that income tax for lower income working
Americans is now largely negative, because
of the impact of the earned-income tax cred-
it. It is true that people in the highest 20
percent are paying higher rates, but because
of the way the economy has grown, their
after-tax income in real, constant dollars,
even with higher rates, is 24 percent higher
than it was 12 years ago.

So I support, as I think all of you know,
I support a tax cut. But mine is considerably
more modest. I want the $10,000 deduction
for college tuition. I want a refundable child
care tax credit. I want an increase in the
earned-income tax credit. I want families to
have a $3,000 tax credit for long-term care,
to care for an elderly or disabled family mem-
ber—it’s becoming a huge problem, and as
the aging of America progresses, it will be
a bigger and bigger problem.

I want to give people with money, upper
income people, financial incentives to in-
crease philanthropy and to invest in the poor
areas of America—the new markets of Amer-
ica that have been left behind—and to invest
in new technologies that will help us clean
the environment and combat global warming.

But I have applied arithmetic to my pro-
posal. And I think it is very important that
we think about this, because it would be trag-
ic if, after we’re finally beginning to really
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make some nationally measurable progress in
education here, not just in the inputs but in
the outputs; and we know so much more
about how to do it than we did when ‘‘Nation
At Risk’’ was issued; so much more than we
did in 1989 when the national education
goals were written, in that wonderful all-
night session in Charlottesville I’ll never for-
get—we know so much more today. And
we’re able to invest in what works.

But the American people, their wealth,
and their welfare will be far more greatly en-
hanced by making uniform excellence in edu-
cation, proving that people, without regard
to their race, their income or their cultural
or linguistic backgrounds, can learn what
they need to know and keep learning for a
lifetime. That will do so much more for the
American economy, for the strength and co-
herence and fabric of our national commu-
nity, than a tax cut which cannot be justified
and which will either throw us back to the
bad old days of deficits or require big cuts
in domestic programs, including education,
or both.

So one of the things that I hope education
writers will talk about is old-fashioned arith-
metic.

Now, finally, let me just say, I think when
all is said and done, there are only about
three things worth focusing on. Do you be-
lieve that all children can learn or not? Do
you believe that it’s more important than
ever before, for the quality of an individual’s
life, for the shape of a family’s future, for
the strength of the Nation? And do you be-
lieve we know how to do that now, with more
investment and more accountability for high-
er standards?

If the answer to all three of those questions
is yes, then I will consider that the work that
the Secretary and I have done, even though
we haven’t won every battle, will have been
more than worth the effort.

Thank you very much.

[At this point, the question-and-answer ses-
sion began, and Kit Lively, president, Edu-
cation Writers Association, read questions
from the audience. The first question was
from a journalist with the Los Angeles Times,
who asked what the President could do to
head off a growing backlash against testing
and standards.]

The President. Well, one of the things—
Dick and I were talking about this on the
way in today—one of the things that we
thought would happen, if we could actually
get some accepted national standards and
then a voluntary national test that would
measure against that, is that would provide
an organizing principle, if you will, which we
thought might allow some of these other tests
to be dropped. I think it is absolutely true
that in some districts there may be too many
tests. And what are they measuring, and what
do they mean?

I also think that on all this testing business,
every few years you have to have kind of a
mid-course review. You have to see where
you are and where you’re going. And I think
I’ve earned the right to say that, since you
know I believe in them. I mean, I’ve got a
pretty long record here on this subject.

I think we shouldn’t obscure the major
point, which is, it is very difficult to make
progress that you can’t measure. There must
be some way of measuring our movement.
On the other hand, you don’t want our chil-
dren and our teachers to spend 100 percent
of the time teaching to a test that does not
encompass all the things our students need
to know and our schools need to provide.
You don’t want the test to be so easy that
the whole thing is a mockery and looks like
a bureaucratic fraud. You don’t want it to
be so hard that it crowds out all the other
endeavors that a school ought to be doing.

But all of that, it seems to me, argues for
looking at the number and the types of tests,
what you want to measure, and whether you
goals are sharply focused. It’s not an argu-
ment against testing and accountability. I see
no possible way to continue to reform all our
schools without some sort of testing and ac-
countability.

Look, if none of us had ever come along,
ever—including me—you know, it’s hard to
admit this, especially when you can’t run
again, but if none of us had ever come along,
a lot of the good things that have happened
in education would have happened. I’ve been
saying for 15 years, every problem in Amer-
ican education has been solved by somebody
somewhere.

How many times have you gone to a school
and then you’ve written this gripping story
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about, oh, my goodness, look at this school
in this high-crime neighborhood with all
these poor kids and all this terrible disadvan-
tage, and the kids have—they live in these
little apartments, and they have to go into
the bathroom to study at night in the bathtub
and read all their books—I mean, how many
of those stories have you written? Every one
of you have written those stories, right? And
look what the kids are doing.

What is the problem in American edu-
cation? It is not that nobody does this; it is
that we still have not figured out how to make
achievement universal.

Every one of you has written this story
about somebody succeeding against all the
odds, about a great teacher, a great principal,
a great school. What is the problem? We
have not devised a method to make learning
occur at a universally high level.

And that’s what the voucher people argue.
They argue that that’s because public schools
have a monopoly on revenues and customers.
So we sought to break the monopoly without
losing the accountability by promoting school
choice, charter schools, and other alter-
natives. But you still have to have standards
and measurement.

And let me just say this—I realize I’m talk-
ing this question to death, but this is pretty
important because it really gets to everything
else. If I were to suggest to you that stand-
ards and measurement are quite distressing
and troubling, and so—and I’m worried
about the anxiety they cause, so I think we’ll
ease up on them in the military—there would
be a riot in the country, right? Thank you
very much; send them back to the training.

And so I do think it’s time to review all
this; I think there are too many of these tests
and some are too easy; some are too hard;
some are too off-beat; some may crowd out
other educational missions. But that’s why we
tried—Dick and I did—to have a set of gen-
erally accepted national standards with a vol-
untary national test to measure them and to
have it done by a nonpolitical group and sort
of modeling on what the NAEP people do,
which I think is quite good, by the way.

And so, anyway, that’s my answer. Just be-
cause there may be too much or wrong,
doesn’t mean you don’t have to measure. You
do have to measure. Might as well not have

standards if you’re not going to measure
whether you’re meeting them.

[Ms. Lively read a question submitted by a
journalist from Catalyst Magazine, which
asked if the Chicago school system’s ap-
proach to retention and promotion should be
a model for the Nation.]

The President. Read the first part of the
question again. I didn’t understand.

[Ms. Lively repeated that research showed
students retained had not benefited and were
more likely to drop out.]

The President. Well, in order to answer
that question, I would have to know the an-
swer to something I think is equally impor-
tant, which is, what happened to the kids that
weren’t retained because of their perform-
ance in summer school? Are they doing bet-
ter than they were? Are they learning more?
Are they more likely to succeed and stay in
school?

Keep in mind, in the Chicago system, if
you fail, you get retained only if you either
don’t go to summer school, or you go to sum-
mer school and you don’t make the grade
there. So most of the people—Chicago’s
summer school is now the sixth biggest
school district in America. It’s one reason
that the juvenile crime rate is way down
there. And it’s the sixth biggest school district
in America.

So I can’t answer that question without
knowing whether those kids did better and
are more likely to stay in school and learn
more, because it wouldn’t be surprising that
kids that are retained get discouraged and
drop out. But there was a study a few years
ago, and I haven’t kept up with the literature
as much as I should have since I’ve been
President, which showed that one big reason
for dropout after the middle school years was
that kids weren’t learning. If they weren’t
learning anything and they were being passed
along, they got bored and dropped out, too.

So I don’t want to disparage the study, but
I don’t know if it’s right or not. And neither
does the person who asked the question,
until you follow what happened to the kids
that weren’t retained because they went to
summer school and made the grade, and
what are the percentage of those who made
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the grade as opposed to those who were re-
tained.

[A participant cited studies showing that kids
in the Chicago system who went to summer
school and passed did indeed stay, but she
clarified the question by pointing out that
10,000 students were retained in the last sev-
eral years and, despite efforts to help them,
became increased risks.]

The President. But let me ask you this.
Does it follow that they would have been
helped by being promoted, or that it’s worth
promoting them even if they couldn’t be
helped, because the social stigma of being
retained and dropping out makes them more
likely to turn to crime? I mean, I think that’s
the answer.

I don’t believe—I guess, fundamentally,
what I’d like to see done is—and you may
be right—let me go back to that. My answer
to your question is, I don’t know, so I’ll start
with that.

But you may be right. But what’s hard for
me to believe is that we can’t help these
young people. I mean, one of the things that
I thought would happen with the Chicago
system, sooner or later—and may be hap-
pening sooner, rather than later, from what
you say about the study—is that we would
identify young people who might not meas-
ure out to be special ed kids, for example,
but who, for some reason, even though they
showed up in class and seemed to be trying,
just weren’t learning, even though the teach-
ers were trying, everybody was trying.

And I think there may be some of those
kind of kids in virtually every district, but in
a district, a town as big as Chicago, you’d
have a larger number. And one of the things
that I would like to see is, before the prin-
ciple is abandoned, I would like to see some
new and different efforts made to see if dif-
ferent kind of strategies would help those
kids to learn.

One of the reasons I like the potential of
this whole computer revolution in the
schools—even though I think it can be over-
sold and there are a lot of computers being
unused because either the software is not
good or the teachers haven’t been trained or
whatever—but one of the things that I do
believe is that there is quite a bit of evidence

that people of more or less equal intelligence
may learn in dramatically different ways and
that some of the people who seem to be im-
pervious to the best efforts of education, but
they would like to learn, may be able to learn
in radically different ways. And Chicago may
have enough people to identify a class of folks
that we ought to make a special national ef-
fort to see if there are some other strategies
that would help them.

I don’t know the answer to that, but I’d
be willing to try if they are, if they want to
do it, if they want some help from us.

[Ms. Lively read a question asking the Presi-
dent’s position on gay youth groups in high
schools.]

The President. I think it ought to be de-
cided by the school districts. I don’t think
the States ought to prohibit them. I think
the school districts ought to make a decision
based on what the facts are in every district.

Look, I think the real issue here is a lot
of parents, even parents that are fairly open-
minded on such matters, are worried that if
you have these groups when children are still
impressionable, that somehow they’ll be
sanctioning or encouraging people to adopt
a lifestyle that they may have a choice not
to adopt.

On the other hand, there’s a lot of evi-
dence that a sexual stigma for gay kids is one
of the reasons that they have high suicide
rates and other associated social problems.
And I think that the facts will tend to be
different from place to place, and that’s why
I think it would be better if the people who
are on the ground who care about the kids
and who aren’t homophobic—that is, they’re
not interested in bashing them, but they un-
derstand there’s got to be at some point
below which you would not go, probably an
age—were able to make these judgments
based on the facts. That’s my thinking about
it.

Ms. Lively. Those are the three questions.
The President. Go ahead.
Ms. Lively. That’s all we have.
The President. Oh, that’s all? [Laughter]

This is the first press group I have ever been
with that said, ‘‘I’m sorry, we’re out of ques-
tions.’’ Where were you when I needed you
the last several years? [Laughter]
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Okay, go ahead.

[Ms. Lively read a question, by a journalist
from the Savannah Morning News, who
asked if the President remained in favor of
charter schools despite studies showing they
were not meeting their original goals and
were draining funds from local systems.]

The President. Yes, but what I think the
studies show is, some work and some don’t.
And the idea is that, unlike—when we started
them, there were two ideas behind charter
schools, let me remind you. There was an
upside idea and a downside idea. The upside
idea was that if teachers and parents and oth-
ers organized these charter schools, either to
deal with a certain kind of kids or to meet
a certain mission or whatever, they would be
more likely to succeed.

The downside hope was, if they failed, un-
like other schools, the parents and kids could
leave immediately and the thing could be
shut down—that is, the school district, in re-
turn for letting the charter schools be free
of a lot of the rules and redtape that other
schools would be under, should have the dis-
cipline to shut the thing down if it had had
enough years to operate to see that it wasn’t
succeeding. And I think the evidence is, a
lot of them are doing quite well. And the
ones who aren’t, the thing I’m worried about
is that the ones that aren’t will become just
like other schools that aren’t doing so well,
and nobody will want to shut them down ei-
ther.

I mean, the whole purpose of the charter
school was to bring the sort of hope—the
concept of empowerment of the parents and
the students into the public education sys-
tem, and it would work on the upside. And
if it didn’t work on the upside, it would at
least work on the downside. And that’s where
I think we need to focus.

But I think that some of them have done
very well, and some of them have not done
so well. And what we need is to make sure
the downside potential is present as well. But
yes, I do still favor them, based on the ones
I’ve been in and the kinds of things they’ve
been able to do.

And I don’t think it’s fair to say they drain
resources. If you don’t spend any more per
kid in a charter school than you do per child

in another school, and you’ve got to have
those kids somewhere, I don’t think it’s fair
to say that, especially if you’re not—unless
you’re paying for physical facilities you
wouldn’t otherwise pay for.

Ms. Lively. I’ve been told that was our
last question. So, thank you. We know you
have a busy day, and we appreciate you com-
ing.

The President. Thank you again for your
interest. I’ve enjoyed this very much. Thank
you.

NOTE: The President spoke at 11:35 a.m. in the
Grand Ballroom North at the Sheraton Colony
Square Hotel. In his remarks, he referred to
Sandra Feldman, president, American Federation
of Teachers.

Remarks at a Reception for
Representative Cynthia A.
McKinney in Atlanta
April 14, 2000

The President. Thank you. Well, first of
all, I’m glad to see you. [Laughter] And I’m
glad to see you in such good spirits. And I
want to thank you for being here for Cynthia
and thank her for giving me a chance to come
here and be with you.

I think we ought to give another hand to
our hosts, the Sadris, for letting us come into
their beautiful home today. [Applause] Beau-
tiful place. I appreciated Governor and Mrs.
Barnes and Mayor Campbell for being here.
They had to leave. And as Roy and Bill said
on the way out, ‘‘We’ve got to go, and be-
sides, we’ve heard this speech before.’’
[Laughter]

That reminds me of something Tina
Turner said once. Tina Turner is my favorite
political philosopher. [Laughter] I went to a
concert of hers, and she sang all of these new
songs. And at the very end, she started sing-
ing ‘‘Proud Mary.’’ It was her first hit. And
the whole crowd just went nuts, you know,
clapping for her. So she didn’t start singing;
she just waited until they quit clapping. She
said, ‘‘You know, I’ve been singing this song
for 25 years, and it gets better every time
I do it.’’ [Laughter] So I thank the rest of
you for hanging around.

VerDate 18-APR-2000 08:10 Apr 19, 2000 Jkt 010199 PO 00000 Frm 00058 Fmt 1244 Sfmt 1244 W:\DISC\P15AP4.014 txed02 PsN: txed02


